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Introduction
The Grade Predictor tool was created to help teachers monitor students´ progress from
starting point. This enables them to set high aspirations for students and provides them with
activities and interventions to ensure that they meet these aspirations. Students get support
that boosts their confidence and their sense of achievement.
The Grade Predictor tool is a result of three-years´ cooperation between Learning Plus UK,
Galway and Roscommon Education and Training Board in Ireland, Sataedu in Finland, Xabec
in Spain and Zlínský kraj in the Czech Republic. These partner organisations worked together
on the Erasmus+ project “The School Improvement Partnership” which focuses on supporting
schools to tackle early school leaving and under achievement, strengthening the profile of the
teaching profession and upskilling teachers in using data to improve students’ performance.
This Intervention Manual enhances the bespoke Grade Predictor tools. It enables staff using a
Grade Predictor tool to supplement their approach to supporting learners and help them fulfil
their potential.
The Manual can be used as a standalone tool but is primarily to support the Grade Predictor
tools. It will be used by teachers/other professionals in education as an overview of
possibilities of academic, behavioural, social, and emotional supports for use alongside Grade
Predictor tools and in other school settings.
Each partner organisation has contributed the following information, aimed at sharing best
practice in successful interventions and methodologies to realise the full potential of students
and impact on dropout and achievement:





a list of institutions on national/regional and local level which provide training,
consultancy and guidance;
a list of strategic documents, studies, reports and scientific articles;
a set of guidance approaches which can be delivered across Europe by teachers;
a list of web resources.

The Grade Predictor tools can act as the catalyst for these interventions or may form part of
an overall package of support.
Each partner organisation has produced their own sections in this guide, as they are best
placed to do this and their sections have been written in their own words.
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Ireland: Provision of alternate pathways for at risk students

1. Contributor Details
Institution: Colaiste Bhaile Chlair
Country: Ireland
Position and role of contributor: Teacher
Email address/Website: info@gretb.ie / www.gretb.ie
2. Overview of Intervention practice
Title of intervention method: Provision of alternate pathways for at risk students
Aim of intervention 1:
To identify students at risk of failing the terminal assessment (Leaving Certificate) and
provide an alternate pathway (LCA/VTOS) to keep them in education/training
Through the use of the Grade Predictor tool, we are in a unique position whereby we can
identify those students who may be at risk of not achieving a successful Leaving Certificate.
In Ireland the Leaving Certificate stands as the gateway to enter Third Level Education. It is
important to recognise that not all students are the same and sometimes an alternate
pathway offers the best chance for them succeeding. The LCA is an alternative to the
established Leaving Certificate for those students who like a hands-on, practical approach
to learning. This is a means of providing students with the skills required to prepare them
for the employment sector but yet still achieving a qualification that gives them an
opportunity to progress to Third Level via a PLC course. LCA is awarded at NFQ level 4 with
a broad range of skills that are both theory and vocationally based. It offers a mixture of
"hands-on" practical work, academic work and relevant work experience. The majority of
graduates at Level 4 move directly into positions of employment.
There are multiple ways that students who are at risk of dropping out can be supported and
retained in education, LCA offers a solution to many of these barriers:


Work experience provides a means of keeping students who would like to enter the
workforce while also developing the transferable skills that ensures they don’t
become bound to one sector of employment.
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For students who feel extreme anxiety or are unsuited for terminal assessment
through ability or disability LCA uses continuous based assessment which allows for
students to succeed and is reflective of the third Level environment. The key
assignments are a number of learning experiences that have been selected from
the module as being of key importance



Students who struggle with time management and procrastination can plan with
their deadlines and ensure work is completed on time



The multimedia approach in LCA (Evidence of key assignments can be presented in
a variety of forms e.g. written, visual, artefact, photograph, video, audio, etc.)
ensures that you cater for all different types of learners and their needs.



Each session credits are given for modules, which have been satisfactorily
completed on both 90% attendance and evidence of 4 key assignments for the
specific module. This gives an incentive for those students who have struggled to
attend due to lack of engagement/poor self-confidence in the more traditional
educational setting.



LCA course is far more flexible that the traditional Leaving Certificate and the
school can reflect the interests of the students and chose electives to engage their
students
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Aim of intervention 2: To support students that are identified as having a disability
In the GRETB there are various supports in place for students that have disabilities, where
an environment of inclusion is promoted, and student’s needs are catered for.
The grade predictor is a targeted support for students, it allows for determining their
possible levels of attainment in the Leaving Certificate. It also lets us identify their
predicted grade in a subject, when we recognise that they are currently not achieving this
level we can put a range of interventions in place. The grade predictor tool gives all
stakeholders an idea of what can be achieved as it gives a predicted grade in the 50 th to
90th percentile.
The following interventions/support are put in place in schools to support students with
disabilities:


Continuum of Support – Support for few, Support for some and Support for all



Learning support teachers are trained and allocated to student’s literacy &
numeracy needs



WRAT/CAT testing is carried out to determine the needs of the students
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RACE (Reasonable Accommodations for the Certificate Exams) applications for
students to get support in state exams, this includes a reader, spelling wavier
and/or scribe.



Referral to NEPS for psychological assessment to further asses the needs of the
student



Exemption from Irish and reduced curriculum to allow students a tailored
timetable



Tutorials/one on one support in areas of need



SNA support in class and in organisation.



MGLD/ASD classes for students with a moderate/general learning difficulty or
Autism



Assistive Technology is used in the classroom to allow students to get help with
reading and writing



Specialist equipment for students in PE or tables in the classroom



QQI/L2LP programmes for students that need an alternative curriculum

Aim of intervention 3: To support students through the pastoral care system
Students who are identified as at risk may need the support of the schools pastoral care
team. Students can identify themselves as at risk or interested in an alternative route.
Students may be identified through the grade predictor tool. Or students may be
identified by their teachers, their parents or their grades and performance in school. The
Pastoral Care team is a multi-disciplinary team made up of a year groups ‘year head’, the
senior management team in the school, namely the principal and deputy principal, and the
schools guidance counsellor and psychotherapist. Students may be referred to the
pastoral care team by their teachers, their parents, or they can self-refer. The Pastoral
Care team will meet for 30 minutes a week for each individual year group. Issues will be
highlighted and supports, or interventions can be put in place through the Pastoral Care
team.
The Pastoral care team can provide support for students in many different ways, a number
of which are outlined below;


Year Head – The year head can engage with the individual student on a one to one
level and contact home where necessary



Guidance Counselling – one to one career guidance and counselling is available to
all students



Referral to the school’s psychotherapist or too external counselling supports if
required
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EWO – Students may be referred to the Education Welfare Officer through the
pastoral care team. The EWO will intervene if a student misses over 20 school days



School Liasion Officer – Students may be referred to the school liaison officer who
will meet with students and their parents and liaise with school or external
agencies on behalf of the student to enable them to receive support



Check and connect is a pastoral support role in school whereby a staff member in a
post of responsibility will meet with a student to form a connection so that a
student at risk has regular and appropriate support within school

In addition, the school also has a ‘cause for concern’ system where by teachers who might
have a concern about a student’s academic performance can alert the principal also and
appropriate supports can then be offered to that individual.
Resources needed:


Special Needs Assistant



Assistive Technology



Teachers with SEN training



Learning Support Classes



Counsellor



Classroom



Meditation Room

Duration:
LCA programme is 2 years.
SEN supports are needed throughout their education but a level of independence is
promoted as they get older.
Pastoral Care support is available as and when it is required.

3. National/regional & local level institutions
Name of Institution

Type of Institution

Type of service provided

GTI/GCC

GRETB Further Education

Post Leaving Certification

SOLAS

Further Education

Apprenticeship
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4. Strategic documents, studies, reports and scientific articles
Resource Name

Resource Type

Resource Link (where
applicable)

NCSE website

Applications for SEN related items
– Assistive Technology, school
transport, SNA support etc.

https://ncse.ie/for-schools
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Finland: Meetings with Students and Parents
1. Contributor Details
Institution: Sataedu
Country: Finland
Position and role of contributor: Guidance counsellor
Email address/Website: kaisa.kallio@sataedu.fi
2. Overview of Intervention practice
Title of intervention method:
Various meetings with students and parents
If the student does not advance as laid out in the plan, the student and his parent or carer
are called into a meeting. Present will also be necessary school staff members such as the
teacher, school counselor and special education teacher. The purpose of the meeting is to
find out the underlying reasons for the problems and to make a new plan (with possible
added support measures). Usually, a new review date is also agreed upon.
Aim of intervention:
Monitoring student attendance, special support plan, working life cooperation.
Short introduction:
A Personal Competence Development Plan (PCDP, HOKS in Finnish) is created for every
student at the very beginning, because no student goes through their studies in exactly
the same way. The aim of the plan is to lay out a flexible path to a degree, and it also
includes actions that will be taken make sure the student receives additional support and
instruction according to his needs. Furthermore, the plan contains an estimate of how long
it is likely to take the student to complete his/her degree. The PCDP is reviewed twice a
year and updated at the start of every Qualification Unit
Monitoring student attendance: all absences are recorded in the Wilma system. If the
student is frequently not in school, the situation is discussed with the student and, if the
student is under 18 years old, his or her guardian as well. If necessary, the student will
receive additional support with his or her studies, and a type of learning contract is made
which details further support measures.
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Plan for Special Support: if the student has learning difficulties, a specific learning plan is
made for him or her. The plan is essentially a road map for how the student can complete
his or her studies. To illustrate, some students may require help with attendance whereas
some may need to be given extra time. Some plans involve the student being in the
working life, taking individual exams, visiting the psychologist etc.
Resources needed:
Teachers, other support staff (guidance counselors, special education teachers, special
needs assistant, school social worker, school nurse and psychologist).
Duration:
Varies. Some require assistance throughout their studies. Some students only need special
support once and after that, their studies go well.

3. National/regional & local level institutions
Name of Institution

Type of
Institution

Type of service provided

Posa

Health centre

Health services

Nupo

Psychological
clinic for young
people

Mental health services

Financial services
Kela

The Social
Insurance
Institution of
Finland

TE-services

Labour market

Employment related services

Social office

Social welfare
office

Social services

AA

Anonymous
alcoholics

Addiction related services

Opetushallitus/ Finnish
National Board for
Education

Education
authority

Regulation, guidelines
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Opetusministeriö/Finnish Education
National Ministry of
authority
Education

Regulation, guidelines

4. Strategic documents, studies, reports and scientific articles
Resource Name
Faktaa Express
1A/2020 Koulutus
kuuluu kaikille.
Tietoja ja tilastoja
oppimisen tuesta
eri kouluasteilla
Laki ammatillisesta
koulutuksesta
531/2017

Resource
Type
Report

https://www.oph.fi/fi/tilastot-jajulkaisut/julkaisut/faktaa-express-1a2020-koulutuskuuluu-kaikille-tietoa-ja-tilastoja

https://www.finlex.fi/fi/laki/alkup/2017/20170531
law

Oppilas ja
law
opiskelijahuoltolaki
1287/2013
Discipline

Resource Link (where applicable)

https://www.finlex.fi/fi/laki/alkup/2013/20131287

An electric guidebook for students
https://sataeduopiskelija.com
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Spain: ProjectX
1. Contributor Details
Institution: XABEC
Country: SPAIN
Position and role of contributor:
Email address/Website: info@xabec.es / www.xabec.es
2. Overview of Intervention practice
Title of intervention method: ProjectX Methodology
Aim of intervention: The aim of this methodology has been twofold: on the one hand we
want to bring together the needs of businesses to schools and, on the other hand, to
improve the pedagogical methodology –way of teaching at schools– allowing teachers to
pay attention to each individual student, and their own personal learning rhythms.
Short introduction: ProjectX is a methodological guide for the student to carry out a formal
activity, one to one with the teacher, in which theory and practice are both perfectly
integrated and related to the real workplace. Each ProjectX has been developed on the basis
of Learning Outcomes, for which we have also created a tool based on the ECVET credit
system that allows mobility of students between participating institutions. In this way, we
are aligned with European Strategy 2020, which boosts the mobility of students and
teachers at the highest level.
The participating partners are educational institutions: they have applied the results of the
project on their everyday work. They know each other because they have worked together
before on different projects: no one is “a stranger”, and the experience until now has been
great in terms of communication and professionalism, so it bodes well for good future
collaboration.
The main results of this project include the booklet: “Teaching through ProjectX”, which
describes the methodology for constructing “ProjectXs”, and a booklet with 25 ProjectX
(every institution has made at least three ProjectX), with the associated Units of Learning
Outcomes related with the ECVET Credit System.
The sustainability of the project is guaranteed because, the model can be spread to other
knowledge areas and other teachers within the participating institutions, furthermore other
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VET institutions, not included in the project partnership, are implementing the ProjectX
methodology.
This is not work undertaken by a Project Manager, but by teachers. The “ProjectX” will be
“theirs”, and used in “their ordinary lessons”. In addition, the booklet explaining the
methodology as well as practical examples is available on the project’s website, so other
institutions are able to learn from it and develop their own ProjectXs.
The impact is also clear: lessons will be customised and more attractive for students; and
students and teachers’ mobility will be promoted.
Resources needed:
Teachers: Teaching through ProjectX GUIDELINES TO MAKE A PROJECTX
http://projectxone2one.eu/wp-content/uploads/2014/06/15_08_Guideline-For-makingProjectX_Final4.pdf
ProjectX Examples: http://projectxone2one.eu/project-x/
Duration:
Variable, between 20 and 45 hours

3. National/regional & local level institutions
Name of
Institution

Type of Institution

Type of service provided

Colegio Madre
Petra de Torrent

Secondary School

Explanation of the tool and its
implementation to counsellors and
students

Colegio Marni

Secondary School

Explanation of the tool and its
implementation to counsellors and
students

Colegio Pureza de Secondary School
María

Explanation of the tool and its
implementation to counsellors and
students
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Deputy Director
Regional Counsellorship of
General of Labour Sustainable Economy,
Relations
Productive Sectors, Commerce
and Labour

Visit to the school and explanation
of our pedagogical methods and the
PERSONAL DEVELOPMENT PLAN

4. Strategic documents, studies, reports and scientific articles
Resource Name

Resource Type

Vocational Teacher Education
with Finnish touch

Presentation and discussion
(European Vocational Skills Week
2019)

Sharing knowledge for VET
future quality (from CEDEFOP)

Document

Resource Link
(where applicable)

Document
Hidden Competences. Facts
and Figures (from CIMO Centre
for International Mobility)
Website

http://projectxone2
one.eu/project-x/
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Spain: Personal Development Plan
1. Contributor Details
Institution: XABEC VOCATIONAL TRAINING CENTER
Country: SPAIN
Position and role of contributor: VOCATIONAL TRAINING SCHOOL
Email address/Website: info@xabec.es / www.xabec.es
2. Overview of Intervention practice
Title of intervention method: PERSONAL DEVELOPMENT PLAN
Aim of intervention: The aim of the intervention is to empower students to successfully
complete their vocational training studies
Short introduction:
This document includes a questionnaire, some simple questions and spaces for annotations.
Taking into account the personal tutorials that take place throughout the course with the
students, this document is completed with different answers that students provide to their
tutors. This document must be available to the student and must be stored in a private and
non-accessible place.
It can serve as a guide in the development of an interview, as a template to guide us and
also as a document to prepare for interviews with parents, evaluation sessions, interviews
with counsellors, etc...
This document includes both academic notes as well as personal ones (as long as the
student gives consent) regarding his or her social aptitudes, personal achievements, etc...
Aspects that can help achieve the desired goal.
Resources needed:
It is desirable to have a mentor with some experience who evaluates the work of the tutors,
and give some suggestions or advice for the work to be done in the coming interviews.
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Duration:
Ongoing for the duration of the course.

3. National/regional & local level institutions
Name of Institution

Type of Institution

Type of service provided

Colegio Madre Petra de
Torrent

Secondary School

Explanation of the tool and its
implementation to counsellors and
students

Colegio Marni

Secondary School

Explanation of the tool and its
implementation to counsellors and
students

Colegio Pureza de
María

Secondary School

Explanation of the tool and its
implementation to counsellors and
students

Deputy Director
General of Labour
Relations

Regional Counsellorship of
Sustainable Economy,
Productive Sectors,
Commerce and Labour

Visit to the school and explaining
of our pedagogical methods and
the PERSONAL DEVELOPMENT
PLAN

4. Strategic documents, studies, reports and scientific articles
Resource Name

Resource Type

Vocational Teacher
Education with Finnish
touch

Presentation and
discussion (European
Vocational Skills Week
2019)

Sharing knowledge for
VET future quality
(from CEDEFOP)

Document

Hidden Competences.
Facts and Figures (from
CIMO Centre for
International Mobility)

Document

Resource Link (where applicable)
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PERSONAL DEVELOPMENT PLAN
1. Personal data of the student
Name:

Class:

Birthdate:

Nº Brothers & sisters:

Father's name:

Mother’s name:

Profession:

Profession:

Place:

Last school:
Others...:

2. Initial diagnosis
Parents say:

Student say:

Teachers say:

3. Academic data
Average rating the previous year:
Way of access to iVET:
Subjects

Prognostic

1ª Ev.

Prognostic

2ª Ev. Prognostic 3ª Ev.

Prognostic

1ª Ev.

Prognostic

2ª Ev. Prognostic 3ª Ev.

1.
2.
3.
4.
5.
6.
7.

4. Habits, skills and techniques

Study schedule
Use of time
Attention in class
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Questions in class to the teacher
Understanding in class
Effort to assimilate in study
Reading Habit
Oral expression
Written expression
Adequate study skills
Acceptance of the rules
Good use of uniform
Compliance orders
Exemplariness
5. Character and virtues
Prognostic

1ª Ev.

Prognostic

2ª Ev. Prognostic 3ª Ev.

Self-control
Freedom - responsibility
Respect for others
Respect things
Delicacy speaking
Sincerity
Generosity
Obedience
Order
Constancy and effort
Patience and serenity
Engagement
Family Life
Joy and positive sense
6. Interview notes (dates & agreements)
Parents:

Student:
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United Kingdom: Minimum and Challenge Targets

1. Contributor Details
Institution: Learning Plus UK
Country: England
Position and role of contributor: Post-16 Improvement Consultant
Email address/Website: office@learningplusuk.org http://learningplusuk.org/
2. Overview of Intervention practice
Title of intervention method: Minimum and Challenge Targets
Aim of intervention: To enable students to make the appropriate progress in a subject
Short introduction:
All students have a different starting point and so whilst two students may achieve the same
grade e.g. Distinction, in a subject. One student will have made more progress than the
other as their prior attainment was lower.
To enable teachers to determine appropriate target grades, setting minimum and challenge
target grades provides two benchmarks from which the teacher and those monitoring the
progress of students can identify when a student requires “ intervention strategies” to keep
them on track and achieve the outcomes appropriate to their prior attainment.
At the start of the academic year senior leaders e.g. Head of Sixth form or Head of Quality
often determine what the minimum target grade should be across the school or college.
There are several factors which may influence this including:


previous school, college progress scores



previous subject progress scores

where a school or college has regularly had progress significantly below the national
average they are likely to set a minimum grade at the 50th percentile ( the national average)
as they are on a journey towards positive progress. Whilst, a selective school or college may
set the minimum grade higher e.g. 70th Percentile.
The challenge grade can then be agreed to support the student. This often includes a
conversation between the student and teacher discussing:
 what the student wants to move onto after sixth form
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their motivation



prior attainment in that particular subject



other factors that might influence their attainment in the coming academic year

The benefits of this approach are:


The challenge grade is “ owned” by the student and teacher rather than being
imposed



This means that within a class students may have challenge grades at different
percentiles.

Many of the students will be n 2-year courses, It is beneficial to review these target grades
at least annually.
Resources needed:


Prior attainment scores for each student ( Average GCSE points and/ or Average
KS4 points) and the qualification and subjects a student is studying



Time for data manager to create the minimum target grades



Time for the challenge target grade conversation



A tool that provides target grades at subject level at more than just the national
average.



A system to monitor progress against target grades during the academic year and
record interventions etc.

Duration:
Depends on the approach and number of students in the cohort but would suggest for
each student there is a 5-10 minute conversation to agree the challenge target grade.

3. National/regional & local level institutions
Name of Institution

Type of Institution

Type of service provided

Learning Plus UK
Data Ltd

Not for profit
organisation providing
support to education
sector.

Working across the educations sector to
improve performance and raise
standards, including data analysis and
consultancy
http://www.learningplusuk.org/
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CEM – Centre for
Evaluation &
Monitoring

Not for profit
organisation

Diagnostic assessments that help inform
teachers where interventions may be
helpful to improve pupil outcomes
https://www.cem.org/

Alis (CEM)

Not for profit
organisation

Understand the progress students are
making and set realistic targets and
learning plans
https://www.cem.org/alis

Family Fischer Trust
(FFT)

Charity

Aspire includes a set of personalised
target setting dashboards for pupils and
schools
https://fft.org.uk/fft/target-setting/

The Education
Endowment
Foundation (EEF)

An independent charity
dedicated to breaking
the link between family
income and educational
achievement

Practical Tools - Assessing and
Monitoring Pupil Progress
https://educationendowmentfoundatio
n.org.uk/tools/assessing-andmonitoring-pupil-progress/

4. Strategic documents, studies, reports and scientific articles
Resource Name

Resource Type

Resource Link (where applicable)

Department for
Education

Performance tables;
student progress made

https://www.gov.uk/government/publi
cations/school-performance-tableshow-we-report-the-data/schoolperformance-tables-how-we-reportthe-data

Department for
Education

16 to 18 accountability
measures: technical
guide

https://assets.publishing.service.gov.uk
/government/uploads/system/uploads/
attachment_data/file/819734/1618_Accountability_Measures_Technical
_Guide_July_2019.pdf
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Using Data to Raise
Achievement

Report

https://www.lambeth.gov.uk/rsu/sites/
lambeth.gov.uk.rsu/files/Using_Data_t
o_Raise_AchievementGood_Practice_in_Schools_2013.pdf

Great expectations:
setting targets for
students

Report, including selfassessment instrument

https://dera.ioe.ac.uk/11308/1/012040
.pdf

Topic briefing:
Raising attainment
in schools and
colleges to widen
participation

Report

https://www.officeforstudents.org.uk/
media/536f4e79-4e32-4db0-a8a266eb4e2b530b/raising-attainment-inschools-and-colleges-to-widenparticipation-ofs-topic-briefing.pdf
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United Kingdom: Choosing Appropriate Courses
1. Contributor Details
Institution: Learning Plus UK
Country: England
Position and role of contributor: Post-16 Improvement Consultant
Email address/Website: office@learningplusuk.org / http://learningplusuk.org/
2. Overview of Intervention practice
Title of intervention method: choosing appropriate courses
Aim of intervention: To support students when choosing their Post-16 courses to enable
them to choose appropriate courses and so enable them to complete the course and move
on to a suitable destination.
Short introduction:
Students start to make their choices for their 16-19 study at different times, some will have
a clear idea what they want to study others will be undecided until the day they start their
study programme. Schools include careers advice and guidance throughout year 10 and 11.
Knowing what their outcomes in a subject are likely to be maybe help the student in their
decision making process.
This intervention is suited to inclusion in the careers, advice and guidance one to one session
a student may have.
Firstly the student needs to have a realistic understanding of what their KS4 exam outcomes
will be and how that translates into an average points score.
Within the conversation will be the idea of where a students want to move onto after sixth
form.
This will then provide a range of subjects and grades that the student will need to attain to
achieve their goal.
The tool enables these subjects to be analysed side by side so that the student can see
where they may be more successful and so inform the subject choices they make.
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This information gives an additional dimension in the subject choice decision-making
process, providing realistic outcome information that will ultimately show whether that
subject is an appropriate study choice for the individual student.
Resources needed:
An online tool that enables students/ careers guidance staff to input information and see
what potential subject outcomes will be.
Duration:
Part of the careers advice and guidance session a student will have during KS4. Some
preparation by the careers guidance staff /counsellor.

3. National/regional & local level institutions
Name of
Institution

Type of Institution

Type of service provided

CareerPilot

https://www.careerpilot.org.uk/information/yourCareers information
and tools for 11-19 year choices-at-16/help-with-choosing-your-post-16options
olds.

On-line support and
advice
Informed
Use Informed Choices
Choices (Russell to help you understand
Group)
which subjects open up
different degrees

https://www.informedchoices.ac.uk/

UCAS

https://www.ucas.com/further-education/post16-qualifications

Further Education –
Post-16 qualifications
On-line support and
advice

CareersOnline

Online Post-16 options

https://ckcareersonline.org.uk/youngpeople/options-after-y11

BBC Bitesize

Post-16: What next?

https://www.bbc.co.uk/bitesize/articles/z6ws47h
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Unifrog

The complete
destinations platform,
to help students
compare opportunities
and apply successfully

https://www.unifrog.org/

SACU

SACU offers a great
independent &
impartial source of
careers information to
students, parents and
teachers

https://sacu-student.com/

Help You
Choose

The information, advice https://helpyouchoose.org/content/
and careers guidance
website

4. Strategic documents, studies, reports and scientific articles
Resource Name

Resource Type

Resource Link (where applicable)

User insight
research into post16 choices

Report

https://assets.publishing.service.gov.uk/gove
rnment/uploads/system/uploads/attachment
_data/file/664227/User_insight_research_int
o_post-16_choices.pdf

Destinations Data

Report

https://assets.publishing.service.gov.uk/gove
rnment/uploads/system/uploads/attachment
_data/file/748165/Destinations_good_practi
ce_guide_for_publishing.pdf

Study
Studio school
pupils three times
more likely to leave
post-16
destinations early

https://www.tes.com/news/studio-schoolpupils-three-times-more-likely-leave-post-16destinations-early

Post-16 Skills Plan

https://assets.publishing.service.gov.uk/gove
rnment/uploads/system/uploads/attachment
_data/file/536043/Post-16_Skills_Plan.pdf

Report
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Students Shaping
the Post-16 Skills
Plan

Report

https://www.nus.org.uk/PageFiles/12238/St
udents%20Shaping%20Post%2016%20Skills%
20.pdf

Post-Compulsory
Education in
England: Choices
and Implications

Report

http://cver.lse.ac.uk/textonly/cver/pubs/cver
dp001.pdf
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Czech Republic: Fundamental Preventive Activities

1. Contributor Details
Institution: Zlínský kraj
Country: Czech Republic
Position and role of contributor: Regional Authority of the Zlín Region
Email address/Website: martina.nemcova@kr-zlinsky.cz / www.kr-zlinsky.cz
2. Overview of Intervention practice
Title of intervention method: Encouragement of well-informed course choices
Aim of intervention: To support students when choosing their courses. To enable them to
choose an appropriate course and school and in so doing, enable them to complete the
course and move on to a suitable destination.
Short introduction:
The key condition to preventing dropouts’ is in the right choice of secondary school or
course and successful induction from day one.
Fundamental prevention activities can be applied before any problems occur and their goal
is to introduce the course and the school to the student before he or she makes their
decision. These activities are suitable to use both individually and for a group.
Open door day - this is usually organised during the winter and early spring months before
students register for their courses. They can visit the school, get information about the
school courses, school organisation, see the school´s equipment and premises and meet the
teachers.
Admission interview - to familiarise students with the characteristics of selected courses of
study and the content of each subject and to see if the student meets the course
requirements. The interview draws attention to the most common problems encountered
by students in their first year and student´s ability to adapt.
Individual meetings between school counsellors, parents and future students - it might
happen during the admission procedure. The aim is to offer the possibility of free individual
consultations with the school counsellor and teachers in the event that the student lacks
some information or needs to consult his/her specific educational needs or challenges.
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Preparatory courses for pupils of 8th and 9th grades - a course for primary school pupils,
who intend to register for secondary school and are not sure about passing the entrance
exams successfully;
Cooperation and information exchange with primary schools - provide primary school
counsellors with detailed information about secondary school courses on offer, course
requirements and characteristics, and school premises and equipment to enable primary
school pupils to make a well-informed decision. Provide secondary schools with information
about particular students, their abilities and, where appropriate, the student´s special
education needs;
In case of a student joining from another secondary school find out the reasons for leaving
his/her original school - carefully research and evaluate the reasons for early school leaving.
This can be done through an interview with the student, information from the original
school and from the parents.
Initial programmes for 1st year students (induction courses) - these programmes are
usually organised at the very beginning of the 1st school year and involve all new students.
The students spend 3 to 5 days away from school, together with their teachers and get to
know each other through various team building activities, games and contests. This enables
them all to work as a team, establish their position in the team, find new friends and create
a positive climate, which is then taken to the school.
Resources needed:
Depends on the activity. In general, the following resources are needed:




Teachers and school counsellors
ICT equipment to ensure virtual communication
Leaflets and brochures about the school

Duration:
Depends on the activity. The duration can be from 1 hour to 5-days activity.
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3. National/regional & local level institutions
Name of Institution

Type of
Institution

Type of service provided

Asociace výchovných poradců/Association
of School Counsellors

Association

Support and guidance for
school counsellors,
information, legislation,
seminars and trainings

Centre

Support, guidance and
consultancy for school
careers counsellors,
trainings, seminars.
Library.

Centre

Library with materials and
brochures about labour
market, professions and
their requirements,
individual and group
activities for students,
professional orientation
tests

Institute

Information, research,
materials, support for
school counsellors and
teachers

www.asociacevp.cz

Centrum kariérového poradenství ve
Zlíně/Centre for Careers Counselling in Zlín
https://pruvodcekarierou.zkola.cz/

Informační a poradenské středisko pro
volbu a změnu povolání při Úřadu
práce/Info Centre for careers choice and
change established by Labour Office
https://www.uradprace.cz/web/cz/poradenskecinnosti-ips

Národní pedagogický institut ČR/National
Pedagogical Institute of the Czech Rep.
www.npicr.cz

4. Strategic documents, studies, reports and scientific articles
Resource Name

Resource Type

Resource Link (where
applicable)

Dlouhodobý záměr vzdělávání a rozvoje
vzdělávací soustavy České republiky na
období 2019-2023/Strategy for
development of education and education
system of the Czech Republic for period of
2019 - 2023

Strategy

http://www.msmt.cz/file/51
673/
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Dlouhodobý záměr vzdělávání a rozvoje
vzdělávací soustavy Zlínského kraje na
období 2019-2023/Strategy for
development of education and education
system of the Zlín Region for period of
2019 - 2023

Strategy

https://www.zkola.cz/dlouh
odoby-zamer-vzdelavani-arozvoje-vzdelavaci-soustavyzlinskeho-kraje-2020/

Prevence a intervence předčasných
odchodů ze středních škol/Early School
Leaving Prevention and Intervention

Publication

http://www.nuv.cz/t/preven
ce-a-intervencepredcasnych-odchodu-zestrednich-skol

V Česku roste faktická negramotnost.
A politická ignorance trvá/Illiteracy in the
Czech Republic is increasing and
politicians´ ignorance persists.

Article

https://a2larm.cz/2019/05/v
-cesku-roste-faktickanegramotnost-a-politickaignorance-trva/

Mám základní vzdělání. Příčiny a důsledky
předčasných odchodů ze studia a ze
vzdělávání/I have no qualification. Reasons
and consequences of dropouts.

Article

https://www.phil.muni.cz/jo
urnals/index.php/studiapaedagogica/article/view/73
4

Jak chápat a řešit předčasné odchody ze
vzdělávání na školní a místní
úrovni/Understanding and tackling early
school leaving at school and local level

Article

https://www.schooleducatio
ngateway.eu/en/pub/resour
ces/toolkitsforschools/gener
al/understanding_esl.htm
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